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StreszczenieWsrod badaczy istnieje rozbieos¢ opinii na temat zalaosci pomigdzy
podejmowaniem przez dzieci pracy a ich procesenkamju Niektdrzy uwaaja, ze
zatrudnianie dzieci utrudnia im naukprzyspiesza wejcie w dorostezycie, natomiast
inni twierdz, ze niezbyt wyczerpygia praca nie przeszkadza w nauce, a jeddoieze
wptywa pozytywnie na przygotowanie do dorostegoia.

Celem opracowania jest poznanie zalBci pomidzy stopniem obgienia prag

w dziecistwie a przebiegiem procesu edukacji oraz uzyskamnyksztatceniem. Ocena
tej zalenosci zostata przedstawiona na podstawie had&dd osdb dorostych pocho-
dzacych z rodzin rolniczych. Badania przeprowadzondoaesondau diagnostyczne-
go, wykorzystujc technik ankietove, w grupie 482 oséb dorostych. Dobor proby ba-
danych osdb byt celowy wedtug ngstijacych kryteriow: 1) pochodzenie z rodziny
rolniczej, 2) wiek badanych od 20 do 65 rafcia, 3) ukdiczona edukacja. Respon-
denci zostali wybrani z populacji 0s6b dorostycmieszkatych na terenie Polskiod-
kowo-Wschodniej. Przeprowadzone badania wykazaty,zdecydowana wkszas¢
0sOb pochodgcych z rodzin rolniczych ocenige praca w dziedstwie nie miata
wplywu na ich wyksztatcenie Jednoémie co czwarty spwdd nich dostrzega wplyw
pracy na edukagj w tym nieco wgkszy odsetek badanych wskazat na pozytywne
konsekwencje. Wptyw pracy na wyksztatceniescej dostrzegaj mezczyzni niz kobi-
ety i czsciej jest to wplyw negatywny. Zagrenie wys¢powania negatywnych konse-
kwencji pracy w dziedistwie na wyksztalcenie wzrasta, gdy dzieci bylyangrane do
pracy od najmtodszych lat swojeggcia, gdy na pracpaswiccaly srednio wecej niz

2 godziny dziennie i byly przegione obowizkami w gospodarstwie.
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Introduction. While analysing negative consequences of the emgagt of
children in work, its negative effect on educatierfrequently emphasized. Studies
conducted by American sociologists confirm thatiaé amount of time devoted by
children to work exerts a negative effect on tipeogress in education (Kim, Zepeda,
Kantor 2005, p. 167). Some children admit that thaye an insufficient amount of
time for education, feel overtired, and for thiasen obtain worse results.

However, the researchers’ opinions concerning te&tionship between
undertaking work by children and their educationgesss is unequivocal. Some of
them consider that the engagement of children irkwinders their education and
facilitates the process of entering adult life, vet@es others indicate that work which is
not too exhausting does not interfere with educatend simultaneously prepares
them for adult life (Bourdillon 2006, p.1215). Thegative effect on children’s
education involves the scope of work activities abhdeprives them, or considerably
limits, the possibilities to attend school. Suctuaiions occur in poorly developed
countries, where impoverishment of a large partsofiety forces parents to use
children for work to supplement modest householdglets. Studies of the relationship
between the work of children and their school alteice conducted in Ethiopia
showed that work has a negative effect on theicatilon, especially those from rural
environments (Amassie 2003, p. 172). Similar retathips were observed among
children in Brazil, Bangladesh, and Cambodia (Dar2a08).

Not all forms of children’s work make it impossibfer them to continue
education. Nevertheless, it is commonly known thatk limits the time which may
be devoted by a child for education. Studies cotetliin Nicaragua and Pakistan
show that even one hour of work daily may exertegative effect on the school
achievements of children (The end of child Labdl0&).

J. Mortimer arrived at opposite conclusions, arjdated the hypothesis that the
work of American children outside the home takeshgtime and energy needed for
their education. Time for work is rather devotedhat cost of ‘passive’ activities, such
as watching television, inactivity, laziness, thanthe cost of school education
(Martimer 2003). In addition, the relationship beem school education and work
outside school depends on the general social coryge of work and relations at this
work.

Considering the controversy concerning the impa¢anf work on behalf of
a family farm in the process of children’s educafid is justifiable to solve these
problems based on further studies. A basis forate-éGnalyses were studies carried
out among children engaged in various work acésitait home and outside the home.
The objective of these studies was determinatiorthef relationship between the
degree of engagement in work and their educatipnatess. The objective of the
presented report is the determination of such aioglship; based, however, on the
retrospection of adults. Studies of adults fromicdtural families were aimed at
evaluation of the effect of work in childhood oretkourse of education and the
educational level attained.
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Methodology. The study was conducted by the method of a didignssrvey,
using a questionnaire technique, within the propestaining to the effect of work in
childhood on the situation of people from agrictdtifamilies. Research material was
collected using a questionnaire form containingngewhich concerned: evaluation
of the degree of loading with agricultural worktla¢ age of 12 — 14, characteristics of
parents’ farm, assessment of the effect of workcliildhood on the educational
process and education obtained, as well as theomdspts’ socio-demographic
characteristics.

The study sample was selected from among the piigrulaf adults living in the
area of Central-Eastern Poland. The selectionggfardents was targeted according to
the following criteria: 1) family of agriculturalrigin (parents posses or possessed
own farm), 2) respondents’ age from 20 — 65, 3) mleted education. The study
covered a group of 482 adults.

All respondents came from agricultural families,dha stable occupational
situation (completed school or university educatiand occupational activity
undertaken). The majority of respondents were fem#b2.6%). Respondents were
aged from 21 - 65. Young people aged up to 35 @tatex nearly 1/3 of the study
group, 2/5 of respondents were aged 36 — 50, whdeemainder (32.4%) were aged
over 50. The mean age of females was slightly yeutitan that of males. At the time
of the study, a half of the respondents (53.9%g@divn rural areas, whereas the
remainder were urban inhabitants. Nearly 1/3 opeesents were occupationally
connected with agriculture, 12% worked exclusivelyagriculture, whereas 18%
performed a dual-occupation — they ran own farntbveere simultaneously employed
outside agriculture.

Scope of work activities performed in childhood.In studies concerning the
relationship between age and education process ngoriant element is the
determination of the degree of loading children hwiwvork activities. All the
respondents came from agricultural families andhitdhood were engaged in work
on behalf of a family farm; however, the scope lidit engagement in agricultural
work was relatively varied. The data obtained sttt farmers’ children begin to
help on a farm relatively early, and a part of oestents from their youngest years of
life were engaged in work on behalf of the familyal. 1).

Due to the performance of work on a family farnmealler amount of time is left
for other activities, including education, which ynaxert a negative effect on the
results achieved. At the age of 12-14, the respundievoted to farming activities
approximately 3 hours daily, on average. In ne&lyf respondents the amount of
time devoted to agricultural work did not exceetairs daily, a half of respondents
worked for 2—4 hours, while the remainder (24.186)lbnger than 4 hours daily. The
majority of respondents from agricultural familig®.1%) reported that the duration
of performing agricultural work in childhood waseagiate to their possibilities, while
nearly 1/3 of them admitted that the time devoteavork was too long in relation to
the capabilities of the child.

112 POLISH JOURNAL of CONTINUING EDUCATION 2/2016



Table 1. Various aspects of loading with agriculturbwork in childhood according to age

) _ Age Total
Aspects \;)Ifolr?(adlng with up to 35 36 -50 51 and over n %
N | % [ N] % [ N ]| %
Age at starting workyf=20,640; p<0,01)
6 and under 9 6.6 15 7.9 23 14.7 47 9.8
7-9 29 21.2 41 21.7 38 244 108 224
10-11 43 314 47 24.9 53 34.0 143 29.7
12 and over 56 40.9 86 455 42 26.9 184 38.2
Working time
up to 2 hours 36 26.3 50 26.5 29 18.6 115 23.9
2 — 4 hours 68 49.6 102 54.0 81 51.9 251 52.1
more than 4 hours 33 241 37 19.6 46 29.5 116 241
Performance of work activities beyond capabilifgs14.0; p<0.01)
frequently 31| 226 40| 212 56| 35.9 127| 26.3
rarely 33 241 52 27.5 43 27.6 128 26.6
never 73 53.3 97 51.3 57 36.5 227 47.1
Evaluation of work loadyf=10.76; p<0.05)
high 58| 42.3 80| 423 84| 538 222| 46.1
mediocre 51| 37.2 86| 455 53| 34.0 190 39.4
low 28 204 23 12.2 19 12.2 70 145
Total 137| 100.0 189 | 100.0 156 | 100.0 482 | 100.0

The degree of work load is affected not only by diueation of its performance
but also by the type of work. Over fatigue withiagitural jobs certainly unfavoura-
bly affects the possibilities of good preparation $chool classes at home, as well as
an effective education at school. Every secondomdnt (52.9%) mentioned that in
childhood, at the age 12 — 14, performed work #idi/ which were beyond their
physical capabilities, whereas 25% of the total benof respondents performed these
jobs often (Tab.1). At the same time, nearly a lodlfespondents reported that in
childhood they were loaded with agricultural wooka high degree, 2/5 of them eval-
uated loading with work as mediocre, and only 14&ow.

The evaluations of the degree of loading with warkchildhood significantly
differed by age. Older respondents began work am & a younger age, more often
performed work activities beyond their capabilitiaead more frequently experienced
high work load than those at a younger age. Intaxidiolder respondents more often
mentioned that the working time during the day was long. These results indicate
that in recent decades a tendency has occurredrdswiamiting the scope of
engagement of children in work on family farms.

EDUKACJA ustawicznaDOROSLYCH 2/2016 113



Effect of work in childhood on education process An assumption was adopted
that the engagement of children in work on a farfalym exerts a negative effect on
the process of their education at school. Thisishess not confirmed in the case
of approximately a half of respondents, who did petceive the negative effects of
work, while others did not experience such effddtab. 2). Nearly every second
respondents misses school classes (46.1%) or tedjlechool duties (44.8%) because
of work on farm, whereas the majority of respondesdimitted that work on farm
caused the feeling of fatigue during classes ab@db3.3%). A considerable part of
respondents from agricultural families were engaigedgricultural activities within
such a scope that difficulties frequently occuméth school education. Every eighth
respondent often neglected school duties (12.0%)oéten experienced fatigue due to
work on a farm (12.9). A similar percentage ofp@sdents (11.6%) missed school
classes relatively often (at least once a monthare frequently).

Males significantly more often than females experezl the negative effect of
work on the education process in childhood. Theorita of males neglected school
duties because of work on a farm (60.6%), and &rfyof females (Tab. 2). Similar
proportions occurred with respect to school absgsite Slightly smaller differences
were observed while analyzing fatigue during sclutedses caused by work on a farm,
and this difficulty also more often concerned bibyan girls *= 22.851, p<0.001).

Table 2. Negative effect of work on farm on educatioprocess according to gender.

Gender Total
Female Male
n % n ‘ % %
Neglecting school dutiex?{=34.461, p<0.001)
frequently 21 6.9 37 205 58 12.0
rarely 86 28.5 72 40.0 158 32.8
never 195 64.6 71 394 266 55.2
Total 302 100.0 180 100.0 482 100.0
Frequency of missing classes at schgeB6.763, p<0.001)
#L?et;?;?}i:nrgsnth or 18 6.0 38 21.1 56| 116
several times a year 56 185 50 27.8 106 22.0
once or twice a year 43 14.2 17 9.4 60 12.4
never 185 61.3 75 41.7 260 53.9
Total 302 100.0 180 100.0 482 100.0
Experiencing fatigue at schog=9.581, p<0.05)
frequently 33 10.9 29 16.1 62 12.9
rarely 122 40.4 73 40.6 195 40.5
never 147 48.7 78 43.3 225 46.7
Total 302 100.0 180 100.0 482 100.0
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Table 3. Effect of work on farm on education accordig to gender*.

Gender Total
Effect on education Female Male
n % n % A %
Positive and negative 14 4.7 16 9.0 30 6.3
Only positive 39 13.0 10 5.6 49 10.3
Only negative 15 5.0 25 14.0 40 8.4
No effect 232 77.3 127 71.3 359 75.1
Total 300 100.0 178 100.0 478 100.0

*In table missing data are excluded.
%?=20.718, p<0.001

Considering all circumstances associated with work a family farm, the
majority of respondents from agricultural familiegaluated that work in childhood
had no effect on their education (Tab. 3), and éalpf them perceived any effect.
Those who perceived the effect of agricultural wamk education more often
mentioned positive consequences of work (16.6%M thagative (12,7%). These
differences were considerable in the group of fesawhere almost every fifth
(17.7%) indicated a positive effect of work in ciiibod on education, whereas
negative consequences were perceived by twicenas/enen (9.7%). Among males,
the proportions of respondents indicating positine negative consequences of work
in childhood were opposite. Nearly every male cdegd that work did not favour
good education, whereas only 12.7% of respondequiessed an opposite opinion. In
general, males perceived the effect of work on afioe obtained slightly more
frequently than females, and more often describisdetffect as negative.

Education level according to loading with agricultual work activities. The
final effect of education is the level of educatmttained, the variations of which are
not directly proportional to loading with work inhicdhood. Based on analyses
concerning the negative effect of work on the etanal process, according to
various levels of loading with agricultural work, may be presumed that a higher
work load in childhood results in attaining a loievel of education.

A multifactor analysis using logistic regressi@nalysis confirmed the
relationship between the degree of loading withicadtural work in childhood and
education achieved. Seven independent variables ingpduced into the model, the
aim of which was to estimate the probability ofaating a better education:
respondents’ gender, age, place of residence, tapeginning work in childhood,
frequency of performing agricultural work in chilbd equally with adults, frequency
of performing work beyond the physical capabilitie a child, and mean time
of performing agricultural work in childhood. Thehieving of a higher level of
education was significantly related with the follagy factors: very frequent or rare
performance of work activities beyond physical dalittees of a child, age at
beginning agricultural work activities and duratiohtheir performance, respondent’s
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gender and age, as well as place of residence. @)abhe results of analysis show
that the opportunity to attain a good education s lower the older the
respondents, also among those who from the youngests of life performed
agricultural work and devoted a large amount ofetito this work. This means that
devoting a large amount of time to agricultural kvaictivities in childhood and at
a younger age at beginning of these activitiesitdighthe possibilities to achieve a
better education. In addition, the risk of achigvmlower education level increased
when respondents were overloaded with work in tloitdi — performed agricultural
work beyond their physical capabilities. A relagbip was also found between the
education attained and respondents’ gender ane mhcesidence. The chance to
achieve a university education was lower in theugroof males, and among
respondents who currently live in rural areas.

Table 4. Factors significantly related with obtainirg high level of education based on logistic regres-
sion analysis. Stepwise regression analysis

Factors B p OR (95% ClI)
Age at beginning work in childhood -0.147 0.0D4 62.8.782-0.954
Du_ratlon of performing agricultural work in 0278 0.004 0.757(0.628-0.91B)
childhood
Frequency of performing work activities be-
yond capabilities
very frequently 1.27(¢ 0.01p 3.560(1.359-9.3R7)
frequently 0.206 0.59p 1.229(0.580-2.604)
rarely 0.720 0.017 2.054(1.135-3.714)
never 1
Place of residence
rural area -1.526 0.000 0.217(0.115-0.4111)
small town -0.177 0.660 0.837(0.380-1.846)
medium-size town -0.008 0.983 0.992(0.475-2.97
large city 1
Respondents’ age -0.095 0.000 0.909(0.889-0.930)
Respondents’ gender
female 0.702 0.004 2.018(1.245-3.271)
male 1

Conclusion. Studies conducted in economically under-developedntries
confirm that the engagement of children in workearly years of their life hinders,
and in many cases, makes it impossible for theattin a good education. In many
countries, children do not undertake educationlatee to poverty and the necessity
to undertake work (Ahmad 2012; Akarro, Mtweve 2011)

Own studies have shown that the majority of respatsl from agricultural
families admitted that work in childhood had nceeffon their education. At the same
time, every fifth respondent perceived the effettwork on education, including
a slightly higher percentage of those who indicgiesitive consequences. The effect
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of work on education was more frequently perceivgdanales than females, and more
often this was a negative effect.

Statistical analysis of the data confirmed the oemce of a significant
relationship between the degree of loading withicagiural work in childhood and the
process of education. Negative phenomena in theagidn process, such as school
absenteeism, neglecting school duties, or fatigmeng children who were more
loaded with work on a farm more frequently occuraeaong children who were more
loaded with work on a farm. Among the factors exerta negative effect on the
process of education and its final result in thenfef the level of education attained,
was the time devoted in childhood to performingi@agdtural work. The longer the
working time, the more were the difficulties expeiied during education and the
lower level of education attained. The relationdhd@ween working time in childhood
and the attained level of education was also obseby S. Krutikova (2006) in her
studies of inhabitants of rural areas in Tanzahiese studies showed that the work
of a child for 18 hours a week shortened educatioa by a half, compared to people
who did not undertake work in childhood. As a firedult, individuals who undertook
work in childhood attained a considerably lowereleaf education, compared to those
who did not work.

Analysis of the results of own studies indicatedt thor the course of education
the most optimum situation was when a child wasagad in agricultural work for not
more than 2 hours daily. With an increase in waykime, there was an increase in
the percentage of respondents for whom the perfucmaf these work activities
negatively affected their education. A negativeatiehship between work and
education was also confirmed in the studies by &aand Lancaster (2003). Analysis
of the relationship between working time and schatiendance and results of
education showed that, in the majority of the caaat examined, including
Kampuchea, Panama, Philippines, Sri Lanka, andu@ait the work of children
negatively affects the systematicity of attendircha®l and educational results.
A positive effect of work on school results was etved only among Portugese boys
who during the week work for not longer than 35 isoun the group of girls, any
amount of time devoted to work negatively affecte@ results at school. While
analyzing various results of studies, it wgs est@mathat the negative effect of
working time on education occurs only when a chitatks for longer than 20 hours
weekly (Dorman 2008). Own studies showed that megatonsequences for
education may occur when a child works longer thdrours weekly (2 hours daily,
on average).

Some researcher emphasize that the effect of wotk@educational process and
its results may be indirect. A low level of schashievements is associated not only
directly with being overtired with work and schabsenteeism, but also with a low
interest in education, lack of incentives for edisecrin favour of interest with work
(Heady Ch. 2000). It should be presumed that inctee of children who are less
talented, and have no special educational achievsmgneir interests may focus on
work on a farm. In this form of activity, they dmer their fondness for the
occupation of a farmer, and gain appreciation ef flamily and rural community.
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In this situation, it would be a mistake to appitoawrse achievements at school as
exclusively a negative effect of the engagementaothild in agricultural work.
A larger scope of work activities undertaken magodie a manifestation of searching
for the sphere of activity in which a child couldrform own interests, and achieve
psychological rewards, e.g. satisfaction, appriexiabf others and self-esteem. This
regularity is in accordance with the concept ofidgmiment of the social role, which
perceives benefits from the fulfilment of many so(8rannon 2002).

The presented results, to a great degree, are lmsedibjective indicators —
opinions concerning the effect of work on educatidinis recommended that
longitudinal studies should be undertaken, in whiclrould be possible to trace the
process of education among children from agricalt@milies at various stages of
their education, until achieving the target levieéducation.
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